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District Information 

 
District/building: Garden City UFSD 
                          Garden City Middle School (GCMS) 
 

 

Practice: Special Education Inclusion Support Model 

 
Visit date(s): April 30, 2009 

 
Visitor:  Harold J. Dean, Long Island RFF 
             Dr. Peter Kozik, Syracuse University 
             Monique Habersham, Nassau SETRC 
             Helene Fallon, Long Island Parent Center 

Name 
 

Position/Title 
 

Grade/Location 

Dr. Peter Osroff Principal GCMS 

Bill Marr Assistant Principal GCMS 

Susan Lee Assistant Principal GCMS 

Maxine Bogen Special Education Coordinator Grades 6-12 

Persons interviewed: 

Stuart Dods Math Coordinator Grades 6-12 

R. Fitterer Gr. 7 Special Education GCMS 

A. Dilworth Gr. 7 Math GCMS 

J. Pollack Gr. 8 Special Education GCMS 

N. Monastero Gr. 8 Math GCMS 

A. Donner Gr. 6 Special Education GCMS 

Staff observed: 

K. Nardone Gr. 6 Math GCMS 
Other information 
sources accessed by 
visitor: 
 
 
 

The team had the opportunity to meet with 8 students who were part of the inclusion classes observed, as well as 
with 5 parents who have children who were part of the practice.   
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Exploring the School’s Process for Selection of the Nominated Practice  - No Point Assignment 

Questions to those responsible for initial implementation:  Please tell us why you chose this particular practice. 
 
Probe:    Was the practice recommended to you by someone, and if so, who? 
Probe:    Did you explore education literature to determine the evidence supporting this practice before you adopted it?  If so, can you give  

us some examples of studies you explored? 
Probe:    Did you visit schools that had implemented the practice successfully?  If so, did the school share data to document the 

effectiveness of the practice? 
Probe:    Is there anything else you’d like to tell us about your decision and the evidence that supported it? 
 
Directions to Visitors:  Document the answers to this question and probes in this space. 
 
Garden City Middle School wanted to prepare their students with disabilities for Regents-level outcomes in the middle school setting.  To do 
so, students who saw self-contained placements in their elementary grades were given the opportunity to receive content instruction in a fully 
inclusive classroom.  The administration built a schedule that offered all classified students with a daily special education support period in 
small groups (referred to as their team period), as well as multiple content support classes weekly, on an A/B schedule.  These support 
classes are taught by the students’ special education teacher and a content-certified teacher, respectively.  They based this decision on 
research that supports student inclusion, citing academic performance equal to, or in most studies, better than, their peers in self-contained 
settings, as well as for the social and self-esteem benefits of inclusive education.  GCMS started this initiative with their math classes and has 
since expanded the model to include ELA, science, social studies, and world language, achieving success through evidence-based teacher 
strategies and collaboration. 
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Data COLLECTION for Analysis to Inform Practice: - The district/building has: 

More fully developed                                                                                                                                                     Less fully developed 

o Developed and implemented rigorous 
practice for data collection, including 
centralized data manager or team. 

o Collected data collection from multiple 
sources, including but not limited to state, 
commercially available, internal/external 
formative and summative assessments, 
diagnostics and progress monitoring. 

o Provided systematic and consistent training 
on how to collect and organize data. 

o Conducted periodic review of data collection 
process to ensure accuracy and 
consistency. 

o Developed and implemented 
practice for data collection, 
including centralized data 
manger or team. 

o Collected data from two 
sources. 

o Provided minimal training on 
how to collect and organize 
data. 

o Not conducted periodic 
review to ensure accuracy 
and consistency of data 
collection. 

o Evidence of a data collection 
process but no clear 
centralized data collection 
manager or team. 

o Collected data from a single 
data source. 

o Not provided training related 
to data collection and or 
organization. 

o Not conducted periodic 
review to ensure accuracy 
and consistency of data 
collection. 

o No developed 
practice for 
data collection 
related to 
nominated 
practice. 

Look Fors 

� Centralized Data manager  
� Evidence (documentation) of systematic and comprehensive 

collection and reporting of data. 

• Pre-assessment (baseline), interim, and summative data 

• Evidence of and rationale for multiple sources of 
measurement of student outcomes built into data sets for 
analysis 

• Data collection schedule or calendar. 

• Charts and other graphic representations of data 

• Evidence of data collection longitudinally 

• Evidence of data collection for student cohorts. 

� Evidence that collected data are organized an reported or made 
available to all stakeholders in a comprehensible format 
Evidence that PD on data collection processes is provided to all 
associated with data collection 

� Evidence of support for classroom-based data collection for 
progress monitoring and/or action research 

� Evidence of regular evaluation of data collection procedures and 
practices with adjustment for improvements as needed 

� Adjustment to instruments, database, reporting procedures. 
� Evidence of a practice of periodic reporting on collected data to 

stakeholders 
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Data Collection for Analysis to Inform Practice  (continued) 

 

Comments: 
 
 
There are several sources of data the GCMS team uses to make decisions.  Data from State assessments, classroom assessments, 
progress monitoring, and teacher anecdotes are collected to substantiate recommendations for student placements and supports. Evidence 
of a longitudinal data study was presented.  The data is managed by the multidisciplinary team each student is taught by.  Teams are given 
daily time, and vertical teams meet weekly.   Departmental teams also meet to discuss best practices in their respective content areas.   
 
One recommendation the team makes is to formalize the process of data collection throughout the process. This may include establishing an 
inventory of data collection methods and schedules; creating a central database into which the data is entered, stored, and accessed; and/or 
developing a protocol to reference the process within building policy documents.  While it is apparent that a wealth of data is collected, the 
process and organization behind such was unclear.      
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Look Fors 
� Database/reporting is comprehensive and accessible to all 

stakeholders. 
� Acceptable turn around time for internal formative assessments & 

progress monitoring. 
� PD (internal/external/district wide) on data analysis and decision 

making - for example: 

• Understanding what data represent  

• Using data to differentiate or form intervention groups, 

• Strategies for progress monitoring.  
� Evidence of scheduled times dedicated to data analysis for decision 

making by instructional team, grade level, content area, et cetera 
 

� Evidence of data analysis and resulting decisions that led to 
changes in practice and improved student outcomes 

� Written description of process used in decision making (e.g., 
specific data sources analyzed, strategies for identifying 
hypotheses and interventions from data, structures to support 
implementation, analysis of impact, and adjustment to 
interventions as needed) 

� Evidence that analysis of data has resulted in changes in core 
program or supplements, addition of service providers (TAs, 
Literacy Specialist, AIS), et cetera 

� Evidence of monitoring of decision making process, with 
identification of areas in need of improvement and provision of 
PD/TA in the areas of need 

 

ANALYSIS of Data to Inform Decisions  – The district/building: 

More fully developed                                                                                                                                                     Less fully developed 

o Provides on-going staff development of 
skills for use of data analysis in decision-
making. 

o Makes data driven decision a priority by 
providing time and support. 

o Analyzes data at the building & classroom 
level including individual and 
disaggregated group performance on 
group assessments and day-to-day 
classroom performance data. 

o Ensures building wide and individual use 
of analyzed data to make decisions about 
instruction at classroom and system level. 

o Ensures that administrators and 
instructional staff collaboratively consider 
summative data annually for decisions 
about programmatic changes. 

o Provides initial staff development of 
skills for use of data analysis in 
decision but has provided for 
ongoing PD and TA. 

o Has not scheduled specific times 
for data analysis to inform 
instruction. 

o Analyzes data only at the building 
level to disaggregate group 
performance on group 
assessments. 

o Makes some data-based  
instructional decisions at 
classroom/system level  

o Administrators consider summative 
data to make decisions about need 
for programmatic changes but do 
not engage other staff. 

 

o Provides little or no staff 
development of skills for use 
of data analysis in decision-
making. 

o Provides no scheduled and 
supported opportunity for 
staff to collaborate regarding 
data use and decision-
making. 

o Uses little or no 
disaggregation of data of 
individual or group 
performance on 
assessments. 

o Does not use data to make 
decisions regarding school 
wide instructional practices 
or programmatic changes. 

o Does not have 
a consistent 
practice for 
using data to 
make decisions 
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Analysis of Data to Inform Decisions (continued) 

 

Comments:   
 
Data-driven decision-making is a priority at GCMS, evident by the scheduled meeting time that teams and departments are afforded, 
respectively meeting daily and weekly.  The meetings include discussion on individual student data and building-wide data to drive instructional 
practices.  Administration is active in the data analysis, with the 6-12 coordinators attending the departmental meetings, and the team meetings 
as necessary.  The collaboration within this structure is a positive.   
 
The teachers, individually and in teams, along with the administration all have knowledge of data analysis.  Student progress and performance 
within the inclusive content area classes is what informs the curriculum and instruction for each student’s team and support classes.  The 
special education and content support teachers each follow recommendations based on performance data to provide the supplemental 
instruction within this model.   
 
As was recommended in the Data Collection section, having a formalized database to compile, aggregate/disaggregate data, and access the 
multiple data sources would strengthen the data analysis process.  Again, excellent data analysis is certainly occurring, as the decisions for 
student support and team skills are driven by such data; having a protocol to outline the process would be an added benefit.    
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Fidelity of Implementation   - The district/building: 

More fully developed                                                                                                                                                     Less fully developed 

o Has established a protocol for monitoring 
implementation of the practice to ensure 
fidelity of implementation  

o Has a defined strategy for professional 
development/technical assistance for 
correcting drift from fidelity 

o Has documentation of fidelity monitoring 
and adjustment protocol in action 

o Has a protocol for monitoring 
implementation of the practice to 
determine fidelity to the model 

o Does not have documentation of 
functional use of protocol. 

o Does not have a defined or consistent 
technical assistance/ professional 
development strategy for correcting 
drift when fidelity is not found.  

o Has an informal practice 
of monitoring 
implementation when 
reports of drift from the 
model are received 

o Has an informal practice 
for provision of technical 
assistance/ professional 
development to correct 
drift from fidelity 

o Does not 
monitor 
implementation 
to determine 
fidelity of 
implementation 

  
 
 
 

Look Fors 

√ Evidence that administrators/instructional staff can accurately describe the critical elements of the practice as validated through research, 
and discuss how they should be and are implemented in the school 

√ Documented program goals and steps in implementation of the practice (i.e. manual describing implementation, classroom charts of 
practice steps, checklist of steps in implementation) 

√ Documented structures for checking fidelity of implementation (e.g., written guidelines of what to look for, how often to look, how to 
evaluate what is observed to determine fidelity of implementation) 

√ Evidence/documentation of validation procedures used consistently across all implementers using program guidelines. 
√ Evidence results of fidelity observation are used to monitor and adjust practice implementation to recover from drift away from fidelity 

 

Comments: 
 
To ensure that the practices used in the co-teaching and support class models are implemented with fidelity, GCMS has built in several layers 
of oversight.  The teachers have scheduled time in which to discuss their practice, which facilitates a peer review forum.  The 6-12 
departmental coordinators frequent classrooms for observation and conferencing.  Administration is represented at the team meetings and 
has also received training in effective co-teaching practices.  Finally, a consultant works with the teachers as teams and individually to review 
student-specific strategies for improvement.    
 
During the visit, multiple co-teaching strategies were demonstrated throughout the classrooms observed.  These strategies were referenced 
in documents.  There exists a high degree of collaboration, sharing roles, encouraged team member accountability and continued growth. 
Supervision of the program ensures fidelity, although a supervisory protocol would help the documentation of the practice. The teachers’ 
comfort level with innovation is high, and teachers speak easily to theory and to practice, describing work with students thoughtfully, fully, and 
accurately. 
 

The administrators and instructional staff have established a protocol for monitoring the execution of the co-teaching practice to ensure fidelity 
of implementation.  The November 2008 Garden City Status Report on Co-Teaching reflects that over the past two years, staff development 
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has been provided during the summer months, and candidates who have training or experience with co-teaching are primarily sought for the 
Support Team classes. Within the 2008 Status Report goals and steps in implementation and practice have been set and met.  Future 
goals/expectations for the co-teaching program have been established.  Teacher fidelity is evidenced through the report of class averages on 
Regents exams or final assessments 2007-08 as a result of the co-teaching model.     
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                                                                                  Context of Practice  -  There is evidence that: 

More fully developed                                                                                                                                                     Less fully developed 

The practice is delivered to 
students with disabilities in a 
general education setting with 
general education peers most 
or at all times. 

The practice is delivered to students with 
disabilities in a general education setting 
with general education peers some or much 
of the time.  

The practice is delivered solely to 
students with a disability but in a setting 
providing opportunities for students 
with disabilities to practice skills with 
typical peers (e.g., co-located in a 
general education school) 

The practice is delivered solely to 
students with disabilities in a 
segregated setting 

 

Look Fors 
Note:  the school may have other practices that are more or less inclusive than the nominated practice; this rubric should be evaluated only for the 
nominated practice  

Students with disabilities targeted by this practice: 

√ Share all academic and special area classes and non-academic school activities with their typical peers 

√ Are addressed in the same way as their typical peers for classroom and building behavior management and group contingency plans 

√ Have equal opportunity to participate in extracurricular activities like clubs. pep rallies, field trips, sports teams, and community service 
 
General education and special education teachers and other educators involved in implementing this practice collaborate in teaching both students with 
disabilities and their typical peers, including:  

√ Co-planning, co-teaching, and co-evaluating learning 

√ Sharing responsibilities for behavior management and implementation of FBAs and BIPs   

√ Collaboration on grading 

√ Collaboration on communication with parents  

  

 

Comments: 

The concept and inspiration behind the model used by GCMS is to deliver content area instruction in integrated general education classrooms.  
The students with disabilities are included in the content area classes and are provided additional support in small group settings for 
individualized instruction.  Inclusion is extremely strong through the program – fewer and fewer students are self-contained; more and more 
students are provided access to general education.  The special and general education content area teachers meet daily for planning and 
assessment and share responsibility for the students’ education.  Both teachers are teachers of record, which is unusual, and is one of the 
program’s singular greatest strengths and contributions to the field.  Co-teaching ALL students is a fundamental strength of the program.   
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Evidence of Impact - The district/building’s data for students with disabilities show: 

More fully developed                                                                                                                                                     Less fully developed       

• Evidence from norm referenced and/or curriculum based 
measures that indicate students with disabilities are 
gaining skills at an accelerated pace that will help close 
the gap with typical peers 

• Progress toward IEP goals is measured regularly and 
shows successful attainment of relevant and appropriate 
IEP goals 

• Work samples that are evaluated to document growth in 
skill and adjust interventions 

• Clear documentation of results from progress monitoring 
and intervention adjustment to achieve successful 
outcome 

• Soft data that support the effectiveness of the practice, 
such as student and parent reports of success in using 
skills or behaviors in out of school settings 

• Evidence from norm referenced and/or curriculum based 
measures that indicate students with disabilities are gaining 
skills at or near a typical pace (e.g., a year for a year) 

• Progress toward appropriate and relevant IEP goals is 
measured regularly and shows that goals are achieved a 
majority of the time 

• Work samples are maintained but not analyzed in a 
structured way 

• Documentation of progress monitoring demonstrates 
recognition of differing response to interventions but is not 
complete in documenting process of  modifications to 
interventions 

• The school has not collected or has not kept records of soft 
data on the effectiveness of the practice 

• Little or no 
improvement in 
student outcomes 

• Minimal success 
in attaining 
appropriate and 
relevant IEP 
goals 

• No organized 
documentation to 
provide evidence 
of SWD 
achievement or 
progression 

 

Look Fors 

√ Evidence from statewide assessment of success in meeting or making progress toward SPP targets/AYP 
√ Interim measures (intermediate assessment data both summative and formative) reflecting positive trajectory of improvement 
√ Curriculum-based measurements/progress monitoring data documenting successful outcomes/trajectory of improvement 
√ Comparative student work samples demonstrating proficiency or progression in skill/content area 
√ Impact of practice on student referral rates to special education  

 

Comments: 
 
State report card data reflects the success of this model with AYP for the SWD subgroup and SPP compliance.  GCMS also conducted a three-
year longitudinal cohort study comparing the performance on the grades 6-8 Math assessments for students in the inclusion/support model 
versus students in self-contained classes taking the exams.  The results showed little to no significant gains in average score for the self-
contained cohorts, while all of the inclusion/support cohorts demonstrated gains, some in excess of 25 points in a year and 40 points over two 
years.     
The team had the opportunity to speak with special education students in the model and several parents of the students.  All expressed their 
advocacy for this model, with the students citing its importance in their success in the middle school.  The discussed both academic and social 
benefits to their inclusion, and hope for the model to continue through their high school years.  The parents expressed great relief in the level of 
support given by the GCMS administration and staff in ensuring the success of their children. This program addresses rigor, relevance, and 
relationships exceptionally well.  
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Evidence of Systemic Support for the Practice:  The district/building: 

More fully developed                                                                                                                                                     Less fully developed    

o Has developed a constituency for the practice 
among families and community by actively 
advertising and communicating about the practice 
and its impacts and by providing training to ensure 
families can support practice as partners in their 
children’s education   

o Presents evidence that on-going professional 
development is provided to all veteran staff involved 
in project to consistently up-grade skill set.  

o Has a practice in place for new hire PD to ensure 
continuity 

o Includes the practice in resource allocation 
decisions at the building and district level  

o Provides on-going PD for 
veteran staff is embedded 
within the system and may 
include: technology, text 
resources, and conference 
attendance/turn-key. 

o Has a practice in place to 
ensure that new hires are 
brought up to speed  

o Includes the practice in 
resource allocation decisions at 
the building and district level  

o Presents evidence of 
on-going PD for 
veteran staff  

o Has a practice in 
place to ensure that 
new hires are brought 
up to speed  

 

o Has not explicitly 
considered 
strategies to 
ensure systemic 
support for the 
practice  

  
  

  
 

 
 

Look Fors 

Resource Allocation: 
√ project budgets 
√ BOE notes 
√ PDP or Strategic plan 
New hire PD:                          
√ Orientation/training materials/modules 
√ pre/post assessments 

 
On-going PD: 
√ sign-in/evaluations of PD 
√ conference day agendas 
√ PD materials 
√ conferences attended 
 

Family/Community support: 
√ handbooks & home training modules & materials 
√ parent teacher conference notes 
√ PD Plans that involve families/community members 
√ project meeting notes reflecting actions 
√ newsletter articles 
 

 

Comments:  
 
GCMS and the district have committed to the ongoing development to this practice thorough their scheduling team and vertical planning 
periods in each content and special education teachers’ schedules, as well as continuing their work with a consultant in inclusive practices after 
demonstrating success within the model.  Trainings are conducted at regularly scheduled intervals throughout the year, as well as on an as-
needed basis based on data and/or teacher request.  There is a clear level of support by the teachers, parents, and students, as evidenced 
during each group’s interviews with the team.  No resource allocation was necessary for the practice, as it was the scheduling process that 
made the planning and support periods possible.  The MS model has positively affected the philosophy behind delivery of service in 
Elementary and HS. 
 
 
The program is supported throughout the community and district.  SEPTA and the Board of Education are informed of student achievement, 
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and the improvement in math scores in the Middle School have been noted at the district level.  The community and SEPTA appreciate the 
move to place students in a less restrictive environment with additional support classes.    In addition, the PTA has continued to be very 
supportive of co-teaching and academic support programs.   
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Generalization of Practice within Building or District  - The district has: 

More fully developed                                                                                                                                                     Less fully developed    

o Implemented and is monitoring 
the elements of the plan to 
generalize the practice to more 
than one setting (within a 
school, across 
classes/grades/buildings and 
or within the district.   

o Documentation of the effective 
generalization of the practice. 

 

o Specific plans, resources and 
a timeline for generalizing the 
practice (e.g., replicate it in 
other classrooms, grades, or 
buildings). 

  
 
 
 
 

o Initiated discussion about 
generalizing the practice but 
has not yet put effort or 
resources into supporting 
generalization.  

 
 
 
 
 

o The district or building does not 
anticipate attempting to 
generalize the practice. 

 
 

  
 
 
 

 
Look Fors 

√ Documentation of discussions about generalization, including determining necessary resources to support generalization 
√ Specific documentation of strategies for generalization of the practice  
√ Documentation of areas/settings that have adopted program (classrooms, grade levels, school/district wide.)  
√ Documentation of partnership with another institution (i.e. university/school partnership) in support of generalization  

 

Comments: 
  
The district began this inclusion/support model with the mathematics department, and has since grown to include ELA, science, Social Studies, 
and World Language.  The number of inclusion and support classes has grown, as well.  The district looks at GCMS as a model, and the 6-12 
math coordinator has begun to bring the model into the high school through integrated algebra.  The elementary teachers have spoken to their 
middle school colleagues about the success that the once-self-contained students are experiencing in inclusive settings, and are looking at 
replicating the model as well.    
 
Taking advantage of this interest would benefit the district, especially as the data from the longitudinal study demonstrates the practice’s 
success.  Designing a plan for implementation for the coming school year would be a great next step for the district to consider, even as a pilot 
program in one elementary school.  Documenting the impact of the model in the high school algebra class is also critical for the generalization 
process.   
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Look Fors 

√ Archival records of the practice over time including records of implementation, monitoring for fidelity, and references to funding 
√ Longitudinal data reflecting the impact of the practice 
√ District or school planning documents recording support for the practice (PDP, Strategic Plan...)  
√ Interviews with key administrators and educators about the history of the practice 
√ Evidence of contingency planning relative to loss of key personnel, potential reduction in available resources, et cetera   
 

 

Comments: 
The length of implementation is the only detractor to this element.  The cornerstone of this practice was the ownership taken by the faculty 
and their belief in this practice.  While the administration was the catalyst behind the model, the teachers are complete advocates of co-
teaching and inclusion and the support classes.  The practice can survive personnel shifts because it remains in the fabric of the school – 
core teachers at GCMS don’t want to do anything else.  The teachers were specifically asked during their interview how they would react if a 
new principal came in and didn’t support the current model, and their unanimous response was that they know this model is right for the 
students and they would fight for it.  Public response has been strong, as well.  With this model not requiring additional funding or staffing to 
run, it bodes well for the long-term.    
Consistent with earlier recommendations, formalizing the practice would secure its sustainability.  While there is evidence within the mission 
statement of the school and within its scheduling, the practice is less documented elsewhere.  The history of the process, agendas for team 
meetings, protocol for data collection and analysis, or a description of the model in building or district policy documents would help evidence 
the security of this model, as the teachers and administration has illustrated this practice as part of their educational beliefs and philosophy.   

 

 
Evidence of Sustainability of Practice – The practice: 

More fully developed                                                                                                                                                         Less fully developed 

• Has 4+ years of historic evidence of 
implementation  

• Has survived changes in key personnel (e.g., 
Superintendent, Principal, initiating teachers) 
and/or practice is proactively reflected within 
system planning documents (mission/vision 
statements, strategic plan)  

• Is integrated with other established practices 
within district planning documents  

• Has a contingency plan for significant threat 
to the practice (fiscal issues that might affect 
allocation of resources to support the 
practice, the inevitable eventual departure of 
staff who have been deeply committed to the 
development and implementation of the 
practice) 

• Has 3-4 years of 
implementation  

• Has survived minimal 
changes in key personnel  

• Is referenced within district 
planning documents  

 

• Has been in place 2-3 years  

• May not have experienced 
significant turnover with key 
personnel with minimal 
evidence of practice 
embedded permanently in the 
system.  

• Does not appear in district 
planning documents 

o Has been in 
place a year or 
less 
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Other Considerations 
Please Provide Additional Information Not Represented Above   (No Points Assigned) 

General comment: 
 
The GCMS visit for their inclusion/support model was an exemplary manner in which to provide students with disabilities the greatest 
opportunity for success toward achieving a regular high school diploma.  The professional development, collaboration, and dedication to best 
practice blend in the building to create a learning environment conducive to student success.  One of the more impressive aspects of this 
model was that is required not additional staffing or space, but a creative use of scheduling to maintain teacher planning, parallel content 
inclusion classes, and support periods.   
 
Garden City MS has developed a thoughtful, responsive, and sustainable model of co-teaching to maximize inclusion of students with 
disabilities. The commitment of teachers, administrators, students, and parents to the practice is highly evident.  The atmosphere in the 
school is positively affected by the spirit of collaboration among adults in the building and the focus on children first.  The likelihood of HS 
replication, given the use of the MS schedule, is strong.  The ongoing model of teachers teaching teachers through side by side collaboration 
creates natural PD and strong mentoring possibilities for new teachers.  The model successfully redefines teaching roles as content 
specialists and learning strategists and ensures the continued interface of committed professionals.  The support model at GCMS is one from 
which students with disabilities clearly benefit. 
 
 
 
 
 
 

 
Look Fors 

 
Comments/Evidence 
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Site Visit Summary 

 
 
 
 
District/Building 
Garden City UFSD/Garden City Middle School 

 
 
 
 
Practice 
Special Education Inclusion Support Model 

 
 
 
 
Visit Date(s): 
April 30, 2009 

 
 
 
 

District-wide 
 

 
 
 
 

Grade or Level Specific (describe) 
 

 
 
X 
 
 

Specific to One or More Buildings (describe) 
 
The nominated practice is specific to the middle school.   

 
 
Practice is: 
(Check one) 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

Specific to One or More Departments (describe) 
 

 Did the Team Reach Consensus? 
 
No              
 
Yes   
 

 
 
Validation Recommendation: 
 
Yes__X__     No_____ 

 
The team was consistent in their observation and recognizes this co-teaching content support model as positively impacting students with 
disabilities.  We recommend this practice for validation and inclusion in the Statewide Clearinghouse for Effective Special Education Practices 
under the S3TAIR Project.   
 

 
 

X 


